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The paper stresses the importance of listening and provides advice on the proper selection, adaptation and use
of audio texts in class teaching for students of technical universities. As well as the necessity of correlation between
socio-cultural component and practical teaching of all language skills while dealing with authentic audio material is
emphasized. The author proposes a series of progressive activities for students of technical specialties aimed at the
improvement of the system introduction, training and practical use of audio information in the foreign language
studying, emphasizing the ability to hear a foreign language text and responding to it properly as a vital part of the
socio-cultural component of foreign language teaching and as a means of development of professional and
communicative competence of future technical specialists. The proposed logical system of teaching listening to students
of technical universities is designed to provide real opportunities to improve students’ learning abilities through the use
of a wide range of general and professional audio information and intended to raise students’ interest in learning a
foreign language.
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Introduction. At the beginning of the twenty-first century in our country the process of
European integration is promoted as well as a rapid development of various cultural relations,
which have raised the great interest for studying foreign European languages and socio-cultural
context of other countries. We are going through a period of global innovations in all fields of
culture, technology, the economy due to constantly changing system of human relations with the
world. There is a need for a new strategy for education and training. Due to the growth
of international relations and the process of democratization of society, the development of the
world globalization and international cultural relations attracts a growing number of countries. The
aim of intercultural communication is, above all, to gain knowledge about everyday life, norms and
values of life of other peoples of Europe and the world. The concept of socio-cultural competence is
of particular relevance and significant spread all over the world.

In our society there are new opportunities and prospects of cooperation with foreign
countries, which in turn promote a culture of dialogues and cooperation. In this aspect, a socio-
cultural search for mutual understanding between the peoples through international communication
becomes a priority in the studying of foreign languages. In modern society we can not consider a
full individual professional development of a future specialist without taking into account his/her
socio-cultural competence. Teachers should teach students to see not only the lists of foreign words
and the rules for their connection but the ability to develop and implement intercultural
communication. The possibility for students to be involved into the educational process and the use
of different cultural materials highly increases their motivation to learn. The use of cultural
components is absolutely necessary for achievement of the main practical educational goal —
development of ability to communicate in a foreign language.

Theoretical part. Communicative competence progress means the development of all kinds
of speech activities. One of them is listening, which is the receptive type of skills and is the subject
of study in this research. The last decades are characterized by the continuing interest of
psychologists, trainers and teachers of higher and secondary establishments in studying the
perception and understanding of the language in the process of hearing as a part of the overall
socio-cultural communication.

The analysis of the works of national and foreign authors engaged in research on the
development of communicative communication skills, particularly perception of the text by ear, can
provide some information in the study of this problem. First of all, we should point out the scientists
who investigated the mechanism of the general perception of foreign context through listening
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(Zimnjaja 1.A. [1]); processes of perception and understanding of verbal messages (P.S. Yakhno
[10], R.P. Mil'rud [5] M. Peterson [11]), and others.

The problem of listening occupies a special place, which is in the center of the researches on
methods of teaching of this special communication skill. Methodologists and researchers propose
and justify different systems of exercises for learning a foreign language through listening in higher
educational establishments. Among them we should mention L.Y. Kulish, G.A. Gerasimenko,
I.V. Mikhaleva [4] V.V. Kuleshov, L.D. Dolynska, N.G. Kitkova [3] and others.

Recently, listening has become an object of studying in terms of specifying its tasks and
functions corresponding to an appropriate language level and specific training (e.g., non-language
technical university). A profound study of these issues was carried out in the works of
N.I. Soboleva [6], G.D. Ushakova [8], who indicated the different approaches and methods for
improvement of the effectiveness of teaching listening by drawing attention to the conceptual and
semantic aspects of these phenomena of mental processes.

However, these studies have paid insufficient attention to opportunities at teaching technical
students to communicate in professional areas through listening as one of vital skills for a foreign
language mastering. This reason was the main incentive for writing this paper, where we attempted
to explore the main steps in training listening as an integral part of foreign language communication
and provide with the overall results in studying of teaching listening in foreign languages learning
as a part of communication process, along with setting goals and objectives for training of the basic
technical communication.

Empirical part. From the methodical point of view learning listening is a specially
organized process of activities, which helps to perceive the text by ear [2]. Among the requirements
to the level of perception in listening as a component of a foreign language competence we should
mention the importance of socio-cultural aspects consideration and their correlation with social
values, norms, traditions and customs of the students’ own cultures, their familiarization with the
socio-cultural portrait of countries, languages, and peoples living in appropriate cultural
communities. Also vital is students’ familiarization with knowledge of spiritual, physical and
material culture of the TL countries; rising of their interest in cultural heritage, cultural identity and
mentality of peoples; possession of socio-cultural norms of behavior in intercultural
communication.

After the analysis of communicative competence studies we can define professional
language competences as comprehensive professional and personal language learning ability, which
provides communication practice in a particular language situation, respecting language rules, and
allowing students to adjust the appropriate behavior in the professional communication.
Professional communicative competence is the result of communication training of future
specialists to the basics of communication. In the process, students acquire a set of interrelated
theoretical knowledge and practical skills.

In particular, future technical specialists have to acquire functional literacy in a foreign
language, which would provide our graduates with the opportunity to interact with foreign language
interlocutors for the purpose of professional communication and international cooperation. In this
respect, teaching listening is an essential for the development of professional and communicative
competence.

As a rule, the teachers aim is to teach their students to overall foreign language competence
in all its aspects. If one skill is preferred, it is detrimental for the development of the other types of
skills. Historically there were different points of view on the methodology of foreign languages
teaching in general and listening, as part of the overall socio-cultural competence. In particular,
K.D. Ushinsky believed that educational value of foreign languages learning brings learners’
attention to the foreign language culture [7]. There is an inextricable link between language, culture
and communication. The language barrier is not the only obstacle to be overcome by different
cultures’ representatives in the process of international communication. Cultural barriers hinder the
effectiveness of language communication. And a language teacher should first be a mediator
between languages studying and generating adequate, non-stereotypical information about the
foreign language culture.
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Main aspects of research problem. At present, practical foreign language skills
development in technical universities is an important component of the curriculum and is aimed to
educate future professional as well as to develop linguistic communication as a basic component of
foreign language students training. The development of professional communicative competence
means not only learning the structural components of language patterns of a new language system,
but also learning social behaviour, moral values and the ability to implement them in their future
careers. An integral part of this process is the ability to hear the interlocutors, to interpret their
opinion and to respond to them in compliance with cultural norms.

One method of communicative competence development is listening to foreign speech.
Currently, the problem of teaching to hear a foreign text is not learned properly. It has many reasons
among which we could mention such as a misconception that listening should not be specially
taught; curriculums often do not have specific requirements for the level of listening competence
and its proper evaluation; listening is not always carried out with the assistance of technical means.
In addition, there are many unexplored methodological issues, without which learning listening
cannot be effective. Thus, we can conclude that the problem of teaching listening is really relevant
nowadays.

The impact on learning. The process of verbal communication is bilateral and includes
such components as listening and speaking, and has to cover a specific set of topics, which could be
used as a subject for discussions in the relevant areas of social interaction. Quite often in the process
of speaking students are faced with a certain complexity — they may express their opinion in a
foreign language very well, narrate difficult topics on professional content easily, even are able to
analyze complex lexical and syntactic constructions. However, they often complain about the
difficulty or even impossibility of understanding the interlocutor, which makes the total
communication suffer; quite effective at delivering difficult monologue speech samples student,
nevertheless, feel difficulties at responding to an interlocutor in dialogues, which often distorts
mutual communication or even prevents it. One common complaint in such situations — “if I had
understood the interlocutor’s utterance, I would answer him/her easily”. But the problem is that
understanding came only as an afterthought, or interlocutor’s words remained generally unclear,
which affected the quality of communicative discourse in general.

All these problems have arisen due to shortcomings in the development of such component
of the socio-cultural communicative function as listening. Practice shows that students better
perceive an interlocutor in situations, where they know the outcome in advance. As example we
could mention dialogues prepared beforehand, conversational topics, which students know and
therefore feel quite confident, and they usually have no difficulties in listening to such materials and
so are able to respond properly. In addition, the students perceive speaking of their classmates
easier when they have similar experience in learning a foreign language and common social and
cultural roots. More complicated for them is usually the language of their teacher, who does not
always try to adapt her speech to be perceivable to all students, often due to false belief that the
students would understand foreign utterances and adjust to her pronunciation sooner if they needed
to overcome some difficulties. Part of the students indeed begins to understand the teacher
eventually easily enough, although a certain number of members of the group may continue to
experience sufficient difficulties.

Most of the problems in the perception arise at listening to information delivered by native
speakers, especially with an unusual accent, local dialects, slang, etc. If in addition to passive
hearing students should somehow respond with relevant remarks they are quite often lost as they are
generally not accustomed to listening as an active component of communicative function. In
addition, most of our students are accustomed to the British pronunciation (RP or BBC English) and
are the best at understanding it. But nowadays it is not sufficient as the English language has long
been a means of international communication and the real professional environment the students
will face is a huge variety of different pronunciations and accents. The task of foreign languages
teacher is to simplify the students’ future professional life by teaching them to understand foreign
interlocutors in any situation and respond appropriately to the information heard.
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At the curriculum planning listening should be considered as an integral part of teaching
communication and included in a wide range of communicational topics. Development and training
of complex listening skills as well as knowledge of national and cultural systems and realities of the
TL are necessary to take into consideration in the curriculum content. The selection of topics for
listening also affects communication. Planned topics and communicative situations have to meet the
real interests and abilities of students. As for the texts, they must be authentic, “produced by native
speakers for native speakers, creating conditions for real but not artificial learning situation” [9].
The text can be adapted, but without hindering authenticity. The curriculum should offer students a
variety of text types that really reflect the specifics of life and culture of the TL country. These texts
might be articles from magazines and newspapers (interviews, reports, etc.), professional technical
texts, manuals, scientific professional articles etc.

All text types should correlate with the planned topics and completed by adequate methods
of teaching listening. Let us consider the organization of a lesson on teaching listening with use of
an authentic audio text. The teacher should start her work with the search of adequate foreign
material. At the selection of materials for listening the teacher has to give preference to the interests
and problems that concern modern youth (including different age groups). This should be reflected,
above all, in the selection of authentic texts, topics for discussion, in bringing contemporary audio
and visual material, including via the Internet. The selection of material for teaching listening
requires consideration of two levels of representation of audio material: level of presentation and
level of perception, which is slightly below the level of presentation. This permits to differentiate
individual approach and offers a choice of interesting topics for students as well as encourages them
and provides greater independence during the communicative situation. Moreover, the audio texts
should provide materials appealing for the students’ personal experience, their feelings and
emotions, induce the expression of opinion, provides the development of cultural value orientations
though it might cause difficulties in combining all these aspects with the curriculum of technical
universities.

Regarding students as the center of the learning process and active subjects of training
activities, the teacher should organize their mutual interaction and provide real teaching situation
for developing communicative listening skills. Usage of authentic audio texts helps students in the
process of achieving of a foreign language comprehension.

The main characteristics of the proposed methodological system. For the development of
students’ comprehensive professional and personal language learning competence in a foreign
language we devised a special system of teaching listening skills aimed at technical students, which
regards listening skills as an integral part of professional and socio-cultural communication. It is
designed to combine a number of methods and techniques of introduction and consolidation of
audio material, linking them into a single logical system, designed to develop most of listening
skills in technical universities. The proposed system appeared as a result of long years of practical
teaching and reflection on the students’ problems in developing listening skills. It combines a set of
methods widely used in teaching listening but presents them in the way suitable for teaching
listening as a part of socio-cultural communication for students of technical universities.

At the first stage we should motivate students’ interests to the content of the listening text
through the series of associations, use of illustrations, visual stimuli (photos, videos, sketches),
acoustic stimuli (sound, music, voice etc.). For alleviating language difficulties we should pre-teach
vocabulary or plan a range of appropriate activities while or after listening. If necessary, at the first
listening stage we may organize sounding of audio material in a slightly slower pace then usual (in
case the teacher reads it herself or inducing special technical means). This permits the students and
especially weaker or less confident ones to hear separate individual lexical items more effectively
and helps to ease language difficulties at the perception of the audio text by ear. The next step is
checking understanding of listened text through implementation of different discussions, questions
to the text, filling gaps exercises, visual dictation, arrangement of the text parts in the correct order,
preparing monologues and so on. It is necessary to organize a range of appropriate communicative
activities for practicing communicative skills based on the listened text. This can be appropriate
monologue and dialogic speech, various discussions, writing tasks, special projects, and searching
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for additional information online, creating collages, organizing interviews, web-pages writing or
other creative work based on the information from the listened text.

For listening activities the teacher should provide the appropriate technical means (tape
recorder, computer). Nevertheless, reading by the teacher is also a possible option. Students can at
first listen to the text in slightly slower tempo. But it is necessary to keep the right balance between
listening to audio tools and voice of the teacher. Typically, students prefer the texts in the
interpretation of the teacher, because it is easier to perceive the familiar voice. Moreover, the
teacher often tries to facilitate the perception of the text, slowing or simplifying her pronunciation
according to the level of a particular group. But we should remember that in real life students often
need to listen to the information from different sources without possibility of slowing or simplifying
it. Therefore, the teacher should plan teaching listening activities on the sample texts of different
complexity.

It should be noted that practical application of the proposed system of teaching listening
though logical input of audio material in before, while and post-listening stages was beneficial for
developing different language skills based on a range of audio texts and proved its effectiveness in
teaching of technical universities students.

Conclusion. Choosing appropriate audio material we should take into consideration its
cultural and socio-cultural values, through the best examples of foreign language culture that arouse
the curiosity of students, motivate them to promote further cultural and professional cooperation,
convergence of nations, promote respect to other nations, contribute to manifestation of tolerance
and better understanding of different cultures.

In this paper we have attempted to consider the possibility of using listening in foreign
language teaching as a means of professional and communicative competence, analyzed traditional
methods of developing listening skills and presented various forms of organization of audio text in
class as well as suggested the ways of effective development of listening skills for students of
technical specialties through organization of appropriate listening activities in class.

It is obvious that the question of teaching listening as a vital part of teaching foreign
language communication requires further studies and practical development of new ideas for
improving the level of foreign professional competence of future technical specialists.
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K. M. I'aBpuiieHko. AyilOBaHHA HA 3aHATTAX aHIJilicbkoi MOBH sIK 3aci0 (popMyBaHHsA npodeciiiHol
KOMYHIiKATHBHOI KOMIeTeHIl.

VY craTTi HaroJjouIyeThcs Ha BaXKJIMBOCTI BpaxyBaHHS Yy IUIaHYBaHHI HaBYaHHsS I1HO3EMHIH MOBI Takoro
Ba)KJIMBOTO 11 acleKTy SIK ay/liloBaHHs, HaJar0ThCS MOPaay MO0 MPAaBUIILHOTO Mi00pPY, ajanTtarii Ta BUKOPUCTAHHS
ay/io TeKCTiB Ha 3aHATTI Ta JJIsl CAMOCTIHHOTO onpamoBaHHs. TakoX IiAKPECITIOEThCS HEPO3PUBHICTh B3a€EMO3B’SI3KY
MIX COLIIOKYJIBTYPHOIO CKJIAZIOBOIO Ta NMPAKTUYHMM HaBYaHHSM IIiJ{ 4yac pOOOTH 3 aBTEHTHYHHUM ay[io MaTepiajoM.
ABTOp NPONOHYE DPAA MOCHIAOBHUX HiH IS TOKpALIEHHS CHUCTEMH BBEICHHS, ONPALIOBaHHS Ta 3aCBOEHHA aymio
iHpopMallii 1HO3EMHOI0 MOBOIO CTYJCHTAMH TEXHIYHHUX CIICIiaJbHOCTEH, MO3HUIIOHYIOYH BMIHHS YyTH 1HIIOMOBHHI
TEKCT 1 BIANOBIAHO pearyBaTH Ha IMOYYT€ B paMKaxX COLIOKYJIbTYPHOI MOBHOI CKJIaJ0BOi SK OJIMH 13 3aco0iB
(dbopMyBaHHs TpodeciiiHO-KOMYHIKATUBHOT KOMMeETeHIii MaiOyTHiX (axiBiiB. 3amporoHOBaHa CHUCTEMa HABYAHHS
CTYJICHTIB CHPUMHATTIO IHIIOMOBHOTO Marepially, sKa MOKJIMKaHa pealibHO HaJaBaTH MOXJIHMBICTh MOKpAIIUTH
CIIPUHAHSTTS ayaio iHpopMallii i cipsMOBaHa Ha MIABUILICHHS 1X 3aliKaBICHOCTI y 3aCBOEHHI 1HO3EMHOT MOBH.

KawuoBi cioBa: aynioBaHHs, ay[io Marepiaji, aBTEHTHYHICTb, CTYACHTH TEXHIYHHMX CIICI[iabHOCTEMH,
CaMOpO3BUTOK OCOOHMCTOCTI, HAaBYalbHA JiSUIbHICTh, KOMYHIKATUBHHUN TinxXia, mpodeciiHa KOMIIETEHTHICTb,
npodeciiiHo-0coOHCTICHE CTAaHOBIICHHS, KOMIIEKCHUI PE3yIIbTAT.

K. M. TI'aBpujieHKo0. AyMpOBaHHe HA 3aHATUSIX AHTJIMIICKOT0 SI3bIKA KAaK CPeCTBO (popMHpPOBaHNSA
npogeccHoHATbHOI KOMMYHHKATHBHON KOMIIEeTEHIMH.

B cratee momuepkuBaeTcs Ba)KHOCTH IUIAHUPOBAHUS TAKOTO Ba)KHOI'O aCIEKTa OOYYEHHS WHOCTPAaHHOMY
S3BIKY KaK ayJIUpOBaHHE, JAIOTCS COBETHI 10 MPaBHIBHOMY IIOA00pPY, afalTally U UCIIONB30BAHHIO ayIH0 TEKCTOB Ha
3aHATHM M U1 CaMOCTOSITENbHOW paboThl. Takke MOAYEPKUBACTCS HEPa3phIBHOCTh B3aHMMOCBSA3U MEXIY
COLIMOKYJIBTYPHOM COCTaBIIAIONIEH M MPAaKTHYECKMM OOydeHHEM IIpH paboTe C ayTeHTHYHBIM ayquo MaTephaioM.
ABTOp mpezIaraeT psij MociIeA0BaTENbHBIX ASHCTBUM I YIydIICHHUSI CUCTEMBI BBOJA, OOPaOOTKH M YCBOCHHS ayluo
nH(popMannN Ha WHOCTPAHHOM SI3bIKE CTYAEHTAMHU TEXHWYECKMX CIEIHAIBHOCTEH, MO3HMLIHOHUPYS YMEHHE CIIBIIIATh
MHOSI3BIYHBIA TEKCT M COOTBETCTBEHHO pEarnpoBaTh Ha YCIBIIIAHHOE B PAaMKaxX CONHMOKYIBTYPHOH S3BIKOBOM
COCTaBIISIONIEH KaK OJHO M3 CPEeACTB (POPMHPOBAHHS NPOQECCHOHATLHO-KOMMYHUKATUBHOW KOMIIETEHIUH OYIyIINX
cnenuanucToB. IlpemnoxeHHas jorudeckass cucreMa OOydYeHHS CTYAEHTOB BOCIIPHATHIO MHOS3BIYHOTO MaTepuala,
NpU3BaHa PEaTbHO TPEAOCTABISITE BO3SMOXKHOCTH YIY4YIINTh BOCHPHATHE ayano HWH(OpMAIMM W HalpaBicHa Ha
TIOBBIIIEHUE MX 3aMHTEPECOBAHHOCTH B OCBOCHHH MHOCTPAHHOT O SI3bIKA.

KnrwueBble cioBa: ayiupoBaHME, ayauo MaTE€pHal, ayTeHTHYHOCTh, CTYAEHTBl TEXHHYECKHX
CHELNATBHOCTEH, CaMOpa3BUTHE JIMYHOCTH, y4eOHAsl AESTEIHbHOCTh, KOMMYHUKATHBHBIN MOAXOA, MpodeccrnoHanbHas
KOMITETEHTHOCTb, MPO()ECCHOHAIBHO-TMYHOCTHOE CTAaHOBJICHHE, KOMIUIEKCHBIA Pe3yIbTaT
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