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OITBEK CTYJAEHTIB TEXHIYHOI'O YHIBEPCUTETY: BA)KJIuI/IBI/Iﬁ
PAKTOP Y BUKJIAZJAHHI AHI'VIIMCBKOI MOBHU 1111 YAC BIMHHN

AHoTanisi. SIKiCTh OCBITH B MEP10/Id BIJHOBJICHHS YM HECTAOUIBHOCTI 3aJICKUTh
BiJl (pimOeKy, AKUM BiIirpae BaXJIMBY pojib y MOOYA0BI BITHOCHH MIXK BHKJIaJadaMy Ta
ctynentamu. [lutanHsM 3abesneuyeHHs edekTuBHOro (hindeky 3aiimanucs Oarato
JOCJIITHUKIB, OJTHAK TUIBKW MOOJMHOKI JOCIIKEHHS MPUCBAYEHI BIATYKaM CTYJICHTIB
TEXHIYHUX YHIBEPCUTETIB MIOJ0 KypCy aHIJIHACHKOI MOBH IMiJl 4ac BIMHU. Y CTarTl
JOCJIIKEHO 3HaYCHHSI TEPMIHY «(Pia0eK», OKpecIeHO HOro 0COOIMBOCTI Ta 0OTOBOPEHO
pe3yabTaTH ONUTYBAHHS CTYJEHTIB TEXHIYHOTO YHIBEPCUTETY IIOA0 KypCY aHTIHCHKOI
MoBu. Lle mocnimkeHHs npoBojuiocs B HallloHaIbHOMY TEXHIYHOMY YHIBEPCUTETI
Vkpainn «KuiBcbkuil moOMTeXHIYHUNA 1HCTUTYT imeHl Irops Cikopcbkoro» 3
BUKOPHUCTAHHSAM 3MIIIIAHOTO METO/LY.

Pe3ynpTaTH 1BOro JOCHIKEHHS IMATBEPKYIOTH HEOOXITHICTh HaJaHHS
KOHCTPYKTHUBHOTO (h1710€KY, OCKUTBKH 11€ CIOHYKA€E CTYJCHTIB 3aMHUCIUTUCS HAJl CBOEIO
YCHIMIHICTIO, 1HGOPMYy€E BHUKJIAJadiB MPO CTABJIEHHS CTYJEHTIB JIO CBOTO JOCBIAY
MPOXO/DKEHHS KypCy aHIJINChKOI MOBH Ta Ja€ MOXJIMBICTH TOKPAIIUTH HOTO
HACTYITHOTO HAaBYaJbHOTO POKY. 3TIHO 3 pe3ysbTaTaMu AOCHIIKEHHS, CTYAEHTU
OakanaBpu TEXHIYHOTO YHIBEpCUTETY Oynu no0pe moiHhOpMOBaHI Ha MOYATKY KypCy
aHTJIHChKOT MOBH, BOHHU 3HAJIM, II[0 TIOBUHHI 3pOOUTH 100 YCHINTHO HOTO 3aBEPIIUTH.
3aBnaHHsI Ta KpUTEpii Kypcy aHTIChKOI MOBH OyiM CIYIITHUMH, CTYIACHTH MOTIIH
CHIJIKYBaTUCA 31 CBOIMM BHKJaJadyaMd KOJM 1€ OyJio HEeOoOXiIHO, a pIBEHb
IHTEPaKTUBHOCTI Yepe3 BiJI€0, JUCKYCIA TOIIO OyB AyXe€ BHUCOKUM. MOXJIHBO, TOMY
OUIBILICTh CTYICHTIB BIAYYBaJIU MEHILINNA CTPEC HA 3aHATTAX 3 aHTTIHCHhKOI MOBH 1 Oynn
3a/I0BOJIEHI CBOIMH aKaJeMIYHUMHU Pe3yJbTaTaMH B KIHII Kypcy. YCl pecrnoHIEHTH,
SKIIO MPOITYCKAJIH 3aHATTS, BUKOHYBATH 3aBJaHHS aCHHXPOHHO. OIHAK JIesKi CTYACHTU
He OyJIi BIEBHEHI, II0 Y HUX OyJ1a MOKJIMBICTh PO3MOBIIATH aHIIIHCHKOIO B pEAIbHOMY
KUTTI, 1 HaBITh OLJIbIIE, OIS TPETUHU PECIIOHJEHTIB, CYMHIBAIKCS Y CBOIH 34aTHOCTI
BUPIITYBaTH TEXHIYHI mpoOiemu. Irpu, komanmHa poboTa, JUCKycCli Ta Bijeo Oy
yII00JEHUMH BUJAMH JiSUTBHOCTI CTYACHTIB TEXHIYHOTO YHIBEPCUTETY. Y TOM K€ Yac
CTYICHTH TEXHIYHMX YyHIBEPCUTETIB XOTUTM O 3aiiMatuca odJailH HACTYMHOTO
HABUYAJBLHOTO POKY. Pe3ymbTatl 1IbOTO AOCHIHKEHHS MOXXYTh BUKIUKATH 1HTEPEC Y
MaiOyTHIX JOCIITHUKIB, BUKJIa[Ia4yiB MTPAKTHUKIB Ta CTYJICHTIB.

Kiaiwo4oBi cioBa: CTyJIeHTH TEXHIYHOTO YHiBepcuTeTy, (igdek, BHUKIIAIaHHS
AHTJIIMCHKOI MOBU, BOCHHHH Yac.
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TECHNICAL UNIVERSITY STUDENTS’ FEEDBACK: A CRITICAL
FACTOR IN TEACHING ENGLISH DURING WARTIME

Abstract. The quality of education during periods of recovery or instability
depends on feedback, which plays an important role in building rapport between
teachers and students. The issue of providing effective feedback was investigated by
many researchers. However, there are few studies devoted to technical university
students’ feedback on English language course during wartime. The article explored the
meaning of the term “feedback”, outlined its features and discussed the results of
technical university students’ survey on their English language course. This study was
conducted at National Technical University of Ukraine “Igor Sikorsky Kyiv Polytechnic
Institute”, a mixed method research design was used.

The results of this research confirm the need of providing constructive feedback
as it makes students reflect on their performance, informs teachers of students’ attitude
to their experience of doing the English language course and provides an opportunity to
improve it next academic year. According to the findings of the study, technical
university bachelor students were well-informed at the beginning of the English
language course, they knew what they had to do in order to complete it. English course
assignments and deadlines were reasonable, students could communicate with their
teachers when necessary, and the level of engagement through videos, discussion
boards, etc. was very high. Maybe, that is why majority of students felt less stressed at
the English lessons and they were satisfied with their academic results at the end of the
course. All the respondents completed lessons asynchronously if they missed ones.
However, some students were not sure that they had opportunities to speak English in
real life, and even more, about a third of the respondents, had doubts about their ability
to solve technical problems. Games, teamwork, discussions and videos were favourite
activities of technical university students. At the same time technical university students
would like to have offline English lessons next academic year. The results of this study
could be of some interest to future researchers, practitioners and students.

Keywords: technical university students, feedback, teaching English, wartime.

Actuality of research. The second year of war in Ukraine made a huge impact
on the quality of education considering not only disruptions of educational process by
air raids and power cuts, but also emotional state of teachers and students some of whom
had to relocate in search of safer places to live, work and study. Taking into account
importance of feedback in general, it is crucial to outline the main features of feedback
and analyse technical university students’ experience who learn English during wartime.

Literature overview. Importance of education during crisis times is supported by
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the results of prominent researchers from all over the world. Education provides safety
by creating a friendly environment, which facilitates academic, professional and
practical skills of students, making it easier for them to become valuable community
members. The continuation of education in spite of disruptive events is important to
address students’ needs not only in the short, but in the long term [23]. Feedback plays
an important role in ensuring the quality of education be there a period of recovery or
instability building rapport between teachers and students, especially in the times of
crisis learning online or mostly online [5, P. 48; 22]. The issue of providing effective
feedback was investigated by P.Binu [3], J.Hattie [10; 12], J. Harmer [9],
M. Henderson [13], R. J. Marzano [15], M. Ovando [18], S. Quinton and T. Smallbone
[20]. The researchers studied peculiarities of feedback usage for e-learning [7],
investigated psychological impact of team feedback on performance improvement [14],
explored students’ feedback literacy [4; 16], compared students’ and teachers’
perspectives on effective feedback [6]. However, there are few studies devoted to
technical university students’ feedback on English language course during wartime.

The article aims to explore the meaning of the term “feedback”, outline its
features and discuss the results of technical university students’ survey on their English
language course. To achieve this aim we had to analyse different approaches to defining
the term “feedback”, highlight its features related to teaching English, administer the
students’ survey and report the results.

Materials and methods. This study was conducted at National Technical
University of Ukraine “Igor Sikorsky Kyiv Polytechnic Institute. A mixed method
research design was used in the study. Quantitative data was obtained through a Google
Form survey based on a Likert scale, consisted of a prompt and a set of five responses:
strongly agree (SA), agree (A), neutral (N), disagree (D) and strongly disagree (SD),
which covered technical, psychological, methodological aspects related to learning
English online during wartime in Ukraine. Qualitative data was received through
individual feedback and group discussions via Zoom sessions. Technical university
students (N=52) completed the survey at the end of 2022-2023 academic year, their
participation was voluntary and anonymous.

Results and Discussion. The term “feedback™ is defined in many ways, but it is
widely accepted that it has a powerful impact on learning and learners. In educational
context it means “the transmission of evaluative or corrective information about an
action, event, or process to the original or controlling source” [17]. Feedback is seen as
a tool which can be used to improve the quality of education, as well as to develop self-
regulation skills of students [10]. Feedback is also defined as information provided by
learners considering their own activities or their understanding [10, P. 81]. However, the
information about learners may be provided by other people as well [8]. Feedback may
be defined as “what teachers tell students about how well they have done in terms of the
language they used or a task they have performed” [9, P.274]. Besides teachers, parents,
peers, learners themselves, books also can be informative enough to clarify ideas [1].
Therefore, feedback is seen as next stage after performance [11, P. 81].

Receiving feedback does not guarantee improvement of performance
automatically. It is important for learners to know how to consolidate the obtained
information, enhance their results, develop learning strategies and boost motivation [4,



P.1316]. There is a growing concern regarding university students’ awareness of their
learning related to their inability to set goals, monitor progress, evaluate classroom
activities [2, P.120]. Students were more likely to response to teacher’s feedback
underestimating the iterative notion of feedback in their English course [24].

Feedback is crucial for teachers who strife for perfection. Planning future lessons
Is not possible without evaluating previous classes, which happens when teachers ask
not only themselves, but students as well, if the activity was enjoyable and useful, what
they learnt from that activity, how it could be changed next time. Without these
questions teachers may plan the activities which are not effective or even harmful.
However, asking direct questions may not work for some shy students, who do not like
discussing such issues openly. By asking students to provide written answers may serve
as valuable data to modify activities next time [9, P.164].

There are some factors, which may diminish positive effect of feedback. They
may be related to the environment, the characteristics of feedback, personalities of those
who provide and receive feedback. The wrong time or place, feedback which is too
general or does not contain suggestions on improvement, even relationships may harm
the recipient and destroy friendly atmosphere in the English language classroom.
Whatever happens in English language classroom requires flexibility of teachers as it
ensures that they will be able to cope with unpredictable events and adapt to new reality.
Besides, flexibility assumes that lesson plans are possible to change. Flexibility is not
only about managing unexpected actions, but using them as magic moments to teach
beyond the plan [9, P.157]. At the same time creative responses to whatever happens
during the lessons should not prevent teachers of English from reaching the goal of the
lesson [9, P.156].

Feedback of students covers the whole range of responses from a reaction or
quick comment to a formal report. Besides teachers, such feedback may be used by other
students as well. Any speaking tasks in a language classroom provide feedback for both,
teachers and students, demonstrating students’ successes and failures while performing
the task [9, P.110, 123]. Technological advances allow collect data from many
respondents for a short period of time. Using Google Form surveys it is possible to
collect formative assessment data, boost student self-analysis, check the effectiveness
of instructional strategies, suggest one more way to communicate with to the teacher
[15, P. 80-81].

According to the results of our research, more than half of the respondents (56%)
were first-year technical university students, fourth-year students provided a third of
responses, and the rest were third-year bachelor students (See Picture 1).
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Picture 1. Participation of university students, different years of study in 2022-2023



Reflecting on their experience during 2022-2023 academic year, two-thirds of
the respondents strongly agreed with the prompt that they were well informed what they
needed to do to complete the course of English successfully, while the third of the

respondents agreed with that (See Picture 2).
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Picture 2. How well informed university students were about the requirements of the
course of English

Such result was expected as teachers started each semester with an overview of
the syllabus the English course, when students not only read it but completed quizes to
check comprehension. Still, some students had questions about grading, extra points in
particular, at the end of the academic year. Those students who missed the classes and
did not complete the assignments asynchronously, wanted to know other alternative
ways of getting the points. However, it was described in the syllabus of the course, as
well as the rating system. Those students who had at least thirty points for two semesters,
could complete a credit test, for the fourth-year students this number of points was
necessary to have to be admitted to the exam.

All the respondents thought that the English course assignments and deadlines

were reasonable to complete online (67% strongly agreed, 33% agreed) (See Picture 3).
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Picture 3. Suitability of the English course assignments and deadlines

It is important to know that there were practically no deadlines in the first
semester because of power cuts and other technical problems, so students could
complete the assignments later when it was possible. There was the official deadline
which marked the beginning of the exam period. However, students had fewer technical
problems in the second semester and had to meet deadlines. Although such flexible
approach was favorable for students, teachers had to check students’ assignments



submitted at the last moment before deadlines, which led to overloading teachers with
extra work.
Considering opportunities of communicating with the teacher of English via

Zoom and Telegram, majority of students were positive about that (See Picture 4).
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Picture 4. Possibility to communicate with a teacher of English when needed

They had regular lessons of English in Zoom unless there were air alerts, and
Telegram was used for sharing invitations to Zoom sessions, announcements, links,
handouts and other materials.

More than half of the respondents strongly agreed with the statement that they
were engaged through a variety of learning materials like videos, online reading,

discussion boards, etc. (See Picture 5).
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Picture 5. A variety of learning materials for engaging students.
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Teachers used such tools as Speak Out Active Teach and My Grammar Lab,
which are online interactive textbooks, Quizlet and Kahoot for vocabulary, Classtime
and Google Forms for assessment.

Considering using English not only in class but in real-life situations, twenty-
two percent of the respondents strongly agreed, sixty-seven percent agreed with that

prompt, while eleven percent were not sure about that (See Picture 6).
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Picture 6. Students using English not only in class, but in real-life situations

In fact, according to the results of the previous surveys, some students were
abroad during 2022-2023 academic year and had to use the English language to
communicate on a daily basis. Some third- and fourth-year students had part-time jobs
at international companies and used English at work.

All students (89% strongly agreed, 11% agreed) completed asynchronous
lessons in case they missed their English class in Zoom because of different reasons
related to their circumstances or because it was cancelled which usually happened when

there was an air alert or power cut (See Picture 7).
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Picture 7. Students completed lesson asynchronously

Opinions of students were divided equally between strongly agree, agree and not
sure concerning the ability to solve any technical problems during 2022-2023 academic
year (See Picture 8).
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Picture 8. Students managed to solve technical problems

Students had more opportunities to solve their technical problems in the second
semester when they could use power banks, batteries in case of power cuts, or go to
invincibility centers in order to participate in the lessons and compete home
assignments. It is possible to conclude that two-thirds of the students were able to solve
technical problems. These results are consistent with the previous studies which stated
that an online mode of learning cannot be sustainable in educational environments where
there are technical problems with the internet or power supply [19, P.1006].

Majority of respondents felt less stressed at the English lessons (44 percent
strongly agreed, 44 percent agreed), the rest were not sure (See Picture 9).
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Picture 9. Students felt less stressed at the English lessons

Teachers, being stressed themselves, used various ways to distract their students
from disturbing information and used quizzes, played games during the lessons, etc.

Responding to the prompt on academic results, two-thirds of respondents were
satisfied with their results at the end of the English course. However, twenty-two percent
of respondents were not sure about that, it was difficult to plan the results of the
academic year during wartime as it was interrupted by constant shelling, air alerts, power
cuts (See Picture 10).
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Picture 10. Satisfaction of university students with the course of English

Therefore, at the beginning of the academic year students had their expectations,
but not all of them were realized by the end of the year.
Responding to the prompt about activities they benefited most, students

mentioned speaking, as it was the most difficult to develop, but it was “fun and
enjoyable”. Students also mentioned Quizlet, games, teamwork in breakout rooms,
discussions, watching videos. Reading was also mentioned as texts contained new words
and expressions to learn. Students would like to have an offline mode next academic
year. The remarks on drawbacks of learning online accord with earlier research
indicating that in general digital technologies expose their users to risks like
cyberbullying, identity theft, data breaches, to name just a few. In addition, there are
unwelcome side effects of technological innovations which are difficult to predict,
caused by human errors or inexperience [21].

Conclusions. The results of the research confirm the need of providing
constructive feedback as it makes students reflect on their performance, informs teachers



of students’ attitude to their experience of doing the English language course and
provides an opportunity to improve it next academic year. According to the findings of
the study, technical university bachelor students were well-informed at the beginning of
the English language course, they knew what they had to do in order to complete it.
English course assignments and deadlines were reasonable, students could communicate
with their teachers when necessary, and the level of engagement through videos,
discussion boards, etc. was very high. Maybe, that is why majority of students felt less
stressed at the English lessons and they were satisfied with their academic results at the
end of the course. All the respondents completed lessons asynchronously if they missed
ones. However, some students were not sure that they had opportunities to speak English
in real life, and even more, about a third of the respondents, had doubts about their ability
to solve technical problems. Games, teamwork, discussions and videos were favourite
activities of technical university students. At the same time technical university students
would like to have offline English lessons next academic year. The results of this study
could be of some interest to future researchers, practitioners and students.

References:

1. Azovide, Y. & Bouchamma, Y. (2021) Supervisors’ Feedback and Teacher Professional
Development in a Context of Students’ Linguistic Diversity in OECD Countries. Creative
Education, 12, 2934-2953. doi: 10.4236/ce.2021.1212220.

2. Banat, M. (2022). The exploratory practice: An approach for enhancing students’ learning
process awareness. International Journal of Research in Education and Science (IJRES), 8(1),
120-134. https://doi.org/10.46328/ijres.2586

3. Binu, M. (2020). The role of feedback in classroom instruction. Faculty. V. 7-11.
https://www.researchgate.net/publication/341001451

4. Carless, D. & Boud, D. (2018). The development of student feedback literacy: enabling uptake
of feedback. Assessment & Evaluation in Higher Education, 43. 1315-1325.
10.1080/02602938.2018.1463354.

5. Danley, A., McCoy, A., Weed, R. (2016). Exit Tickets Open the Door to University Learning.
InSight: A Journal of Scholarly Teaching, 11, 48-58. Retrieved from http://
https://eric.ed.gov/?id=EJ1110134

6. Dawson, P., Henderson, M., Mahoney, P., Phillips, M., Ryan, T., Boud, D. & Molloy, E.
(2018). What makes for effective feedback: staff and student perspectives. Assessment &
Evaluation in Higher Education, 44. 10.1080/02602938.2018.1467877.

7. Gonzélez, J.A., Lopez, M., Cobo,E., Cortés, J. (2018). Assessing Shiny apps through student
feedback: Recommendations from a qualitative study. Computer Application in Engineering
Education, 26(5). https://doi.org/10.1002/cae.21932

8. Graziano, S. K. (2016). An Exploration of Teacher Perception of the Marzano Causal Teacher
Evaluation Model and Its Impact on Professional Practices. Seton Hall University Dissertations
and Theses (ETDs). 2234. https://scholarships.shu.edu/dissertations/ 2234.

9. Harmer, J. How to teach English. (2007). Harlow Pearson Longman.

10. Hattie, J. & Clarke, S. (2018). Visible Learning: Feedback. Routledge.
https://doi.org/10.4324/9780429485480

11. Hattie, J. & Timperley, H. (2007). The Power of Feedback. Review of Educational Research,
77.81-112. 10.3102/003465430298487 .

12. Hattie, J. (2011). Feedback in schools in Sutton, Hornsey, & Douglas Feedback: The
communication of praise, criticism, and advice.

13. Henderson, M., Ryan, T., Boud, D., Dawson, P., Phillips, M., Molloy, E., & Mahoney, P.
(2021). The usefulness of feedback. Active Learning in Higher Education, 22(3), 229-243.
https://doi.org/10.1177/1469787419872393



https://doi.org/10.46328/ijres.2586
https://www.researchgate.net/publication/341001451
https://eric.ed.gov/?id=EJ1110134
https://doi.org/10.4324/9780429485480
https://doi.org/10.1177/1469787419872393

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

Konradt, U., Schippers, M. C., Garbers, Y., & Steenfatt, C. (2015). Effects of guided reflexivity
and team feedback on team performance improvement: the role of team regulatory processes
and cognitive emergent states. Eur. J. Work Organ. Psychol, 24, 777-795. doi:
10.1080/1359432X.2015.1005608

Marzano, R. J. (2012). Art and science of teaching: The many uses of exit slips. Educational
Leadership 70(2): 80-81. http://www.ascd.org/publications/educational-
leadership/oct12/vol70/num02/The-Many-Uses-of-Exit-Slips.aspx

Masantiah, C., Pasiphol, S. & Tangdhanakanond, K. (2018). Student and feedback: Which type
of feedback is preferable? Kasetsart Journal of Social Sciences. 10.1016/j.kjss.2018.07.020.
Merriam-Webster Dictionary (2023). https://www.merriam-webster.com/dictionary/feedback.
Ovando, M. N., & Harris, B. M. (1993). Teachers’ Perceptions of the Post-Observation
Conference: Implications for Formative Evaluation. Journal of Personnel Evaluation in
Education, 7, 301-310. https://doi.org/10.1007/BF00972507

Paudyal, G. R., & Rana, K. (2021). How university lecturers and students interpret
opportunities and challenges of online mode of learning. International Journal of Research in
Education and Science (IJRES), 7(4), 1006-1022. https://doi.org/10.46328/ijres.2383
Quinton, S. & Smallbone, T. (2010). Feeding forward: Using feedback to promote student
reflection and learning - a teaching model. Innovations in Education and Teaching International
- INNOV EDUC TEACH INT. 47. 125-135. 10.1080/14703290903525911.

Rosenbaum, M., Walters, G., Edwards, K., Gonzalez, C., Contreras Ramirez, G. (2021). Play,
Chat, Date, Learn, and Suffer? Merton’s Law of Unintended Consequences and Digital
Technology Failures. Academia Letters, Article 3426. https://doi.org/10.20935/AL3426.
Wiliam, D. (2013). Assessment: The Bridge between Teaching and Learning. Voices from the
Middle, 21(2). https://www.semanticscholar.org/paper/Assessment%3A-The-Bridge-between-
Teaching-and-Wiliam/681f83b3b2c5efe32ae5ccaac161e2b490d9e6c6

Winthrop, R., & Mendenhall, M. (2006). Education in Emergencies: A Critical Factor to
Achieving the Millennium. https://inee.org/pt/node/4834.

Zhengdong Gan, Guangwei Hu, Wenjiao Wang, Honghan Nang & Zhujun
An. (2021). Feedback behaviour and preference in university academic English courses:
associations with English language self-efficacy. Assessment & Evaluation in Higher
Education, 46(5), 740-755, DOI: 10.1080/02602938.2020.1810628



https://www.merriam-webster.com/dictionary/feedback
https://doi.org/10.20935/AL3426
https://www.semanticscholar.org/paper/Assessment%3A-The-Bridge-between-Teaching-and-Wiliam/681f83b3b2c5efe32ae5ccaac161e2b490d9e6c6
https://www.semanticscholar.org/paper/Assessment%3A-The-Bridge-between-Teaching-and-Wiliam/681f83b3b2c5efe32ae5ccaac161e2b490d9e6c6
https://inee.org/pt/node/4834
https://doi.org/10.1080/02602938.2020.1810628

