LIEHTP

L.._LA FXOHOUH
GD E A EKOHOMIYHUX
HAYKOBUX

AOCAIAXEHb

MIXHAPOAHA HAYKOBO-IMPAKTUYHA KOH®EPEHUIA
INTERNATIONAL SCIENTIFIC-PRACTICAL CONFERENCE

HAYKA, OCBITA TA CYCRINBbCTBO: IHHOBALLMHMIA PO3BUTOK Y KOHTEKCTI
LUNDPOBKX | COLIAIBHO-EKOHOMIYHMX TPAHCOOPMALLIN

SCIENCE, EDUCATION AND SOCIETY: INNOVATIVE DEVELOPMENT IN THE
CONTEXT OF DIGITAL AND SOCIO-ECONOMIC TRANSFORMATIONS

36ipHUK Te3 gonosiae
Book of abstracts

3 kBiTHA 2026 p.
April 3 2026

KpemeHuyK, YKpa'I'HE;
emenchuk, Ukraine




36ipHUK Te3 aonosigen MixxHapoAHOT HayKOBO-NPaKTUYHOT KOHbepeH LT
“Hayka, ocBiTa Ta CycninbCTBO: iHHOBALIAHUA PO3BUTOK Y
KOHTEKCTi UMPPOBMX i COLia/IbHO-eKOHOMIYHWX TpaHchopmalLliin”

YK 37:082.2(06)

Hayka, ocBita Ta CycnifibCTBO: iHHOBALMHUIA PO3BUTOK Y KOHTEKCTi LUUPPOBUX i
COL,iaNIbHO-eKOHOMIYHUX TpaHcPopMmaL,in: 36ipHUK Te3 A0NoBiAen MiKHAPOAHOI
HAayKOBO-MPAKTMUYHOI KOHdepeHLUii (KpemeHuyk, 3 KBiTHA 2026 p.). KpemeHuyk:
LLIPEH/, 2026. 64 c.

Y 36ipHMKY Te3 aonosigen NpeacTaBNeHO MaTepiann yvyacHUKiB MiHapoaHoi
HayKOBO-NpPaKTUYHOI KOHpepeHuji “Hayka, ocsiTa Ta cycninbcTeo: iHHOBALiMHUA
PO3BUTOK Y KOHTEKCTi LMPPOBUX i COLLIaNIbHO-EKOHOMIYHMX TPpaHChopMaLlin” 3:

BCIM «MyKauiBcbKuit daxoBuit konenk HYbBIl YkpaiHu»

[epxaBHui 3aknag «[iBgeHHOYKPAIHCLKUA HaLiOHaNbHUMA NegaroriyHni yHisepeuTeT imeHi K.
. YwurHcbKoro»

[HINpOBCbKMM HaLiOHaNbHUM YHiBepcuTeT imeHi Oneca NoH4Yapa

[doHbacbKa gepKaBHa MalwMHObYAiIBHa aKagemis

OporobuLbKuit aeprkaBHUM NeaaroriYyHMm yHiBepcuTeT iMeHi IBaHa PpaHKa
IBaHO-PPaHKIBCbKMIA  HABYaNIbHO-HAYKOBUM  IHCTUTYT MEHEeOMMEHTY 3axigHOYyKpaiHCbKOro
HaLioHaNnbHOro yHisepcutety

I3MaiNbCbKMM AepKaBHUIN r'YMaHITapHUMA YHiBEpCUTET

KuiBcbKni HauioHanbHWI yHiBepcuTeT imeHi Tapaca LLesyeHKa

KuniBCbKMi HaLlioHaNbHUIA YHIBEpPCUTET TeaTpy, KiHO i TenebayeHHs imeHi |. K. KapneHka-Kaporo
JIbBiBCbKUI HaLLIOHAaNbHWUIA YHIBEPCUTET BETEPUHAPHOI MeaNLUHU Ta BioTexHonorin imeHi C. 3.
[KULBKOro

JIbBiBCbKUI HaLiOHaNbHUI YHiBepcUTET imeHi IBaHa PpaHKa

HauioHanbHa akagemin cyxonyTHUX BiCbK imeHi reTbMaHa MeTpa CaraingadHoro

HaujioHanbHUI TeXHIYHWUIA yHiBepcuTET YKpaiHM « KMIBCbKUIA NONITEXHIYHMUWA IHCTUTYT iMeHi Irops
CikopcbKoro»

YHiBepcuMTeET MUTHOI cnpaBsu Ta gpiHaHCIB

Y 36ipHMKY Te3 A0noBiAen BMCBITAOIOTbCA PE3yNbTaTM HAyKOBMX AOCNIAMKEHb 3 aKTyanbHUX
NMUTaHb HaYKKW, OCBITK Ta CyCMi/fbCTBA.

TemaTnKa KoOHdepeHLT OXOMN/IOE aKkTyaibHi NPobaeMn: NeJaroriyHnx HayK; OCBITU (AOWKINbHOI,
No4YaTKOBOI OCBITU, cepeaHbol, NpodeciiHOi Ta cneujianbHOi 0CBITH); Gi3UYHOT KYAbTYPU | CNOPTY;
EeKOHOMIKM Ta ynpasniHHA; diHaHciB, 06iKy, OaHKIBCbKOT CpaBu, CTpaxyBaHHA; ByXranTepcbKoro
0OMiKy, aHanizy Ta ayauTy; MEeHeIXXMeHTY, MapKeTUHry, MiAnNpUEMHMLTBA Ta TOPriBAI;
NCUXONIOTIYHMX HayK; iHGOPMaALLIMHMX TEXHONOTIN Ta KiIOEPHETMKN; BOEHHMX HayK, HaliOHAAbHOT
besnekn, Oe3nekn [OeprKaBHOMO KOPAOHY; TYpWM3My Ta [OTe/lbHO-PecTopaHHoOi cnpasu;
NONITUYHMX HayK; colianbHOI pobOTK Ta colianbHOro 3abesneyeHHs.

BrAaaHHA po3paxoBaHe Ha HAaYKOBLLIB, BMKAaAadiB, NPaLiBHMKIB OpraHiB Aep*KaBHOIO yNpaBAiHHA,
CTYAEHTIB BMLMX HABYa/IbHUX 3aKNaAiB, acmipaHTiB, AOKTOPAHTIB, MPALIBHWUKIB AepXaBHOMO
CEKTOPY EKOHOMIKM Ta cyb’eKTIB NiANPUEMHULLKOT AisIbHOCTI.

LIEHTP

GD ®IHAHCOBO- © AsTopm Tes, 2026
EKOHOMINHUX : - . .
HAYKOBMX © LeHTp ¢piHaHCOBO-EKOHOMIYHMX HAYKOBMX AOCAiAKeHb, 2026

AOCAIAXEHb OoiujiiHMi caiT: http://www.economics.in.ua




36ipHuK Te3 aonosigen MixxHapoAHOT HayKOBO-NPaKTUYHOT KOHbepeH LT
“Hayka, ocBiTa Ta cycnisibCTBO: iHHOBAL{IAHUA PO3BUTOK Y
KOHTEKCTi UMPPOBMX i COLiaIbHO-eKOHOMIYHUX TPaHchopmalLliin”

3MICT
CONTENTS

CEKUIA 1. MEJATOIYHI HAYKA
SECTION 1. PEDAGOGICAL SCIENCES ..ot

anyeHkoBa M. €.

BUKNALAY-OACUNITATOP Y UMDOPOBOMY OCBITHHOMY CEPEAOBULLI AK CYB'EKT
®OPMYBAHHSA IHWOMOBHOI KOMYHIKATMBHOT KOMMETEHTHOCTI MAWBYTHIX
ODILLEPIB <.ttt ettt ettt

LypeHko T. B.
UMDPOBMI CTOPITENIHT Y CYYACHIA MEAATOTIYHIV MPAKTULL . ...o.ovveeeveeeeeeeee

CEKLIfl 2. OCBITA (ZOLLKIJIbHA, MOYATKOBA OCBITA, CEPEAHA, MPOM®ECIMHA TA
CNEUIANTBHA OCBITA)

SECTION 2. EDUCATION (PRESCHOOL, PRIMARY, SECONDARY, VOCATIONAL AND
SPECIAL EDUCATION) ...ttt

Feshchuk A., Halatsyn K.
INTEGRATING GOOGLE CLASSROOM IN ESP COURSE MANAGEMENT: ENHANCING
AUTONOMY AND BLENDED LEARNING .. iii ettt

CEKUIA 3. PIBUYHA KY/IbTYPA | CNOPT
SECTION 3. PHYSICAL CULTURE AND SPORTS ..o

PaposeHuuK A. . )
LUMOPOBI TEXHONOT AK IHCTPYMEHT NMIATPUMKM MCUXIYHOTO TA ®ISMYHOIO
340POB’A 340BYBAYIB BULLOT OCBITU ..o,

CEKUIA 4. EKOHOMIKA TA YMPAB/IHHA
SECTION 4. ECONOMICS AND MANAGEMENT .....cooiiiiiiiiiicc

Mariiosuy P. .
IHHOBALI,IVIHA CTPATErA MANPUEMCTBA: TEOPETUYHI 3ACAON TA TPAKTUYHI
TIAXOLM ettt

CEKUIA 5. PIHAHCW, OBJ1IK, BAHKIBCbKA CMPABA, CTPAXYBAHHA
SECTION 5. FINANCE, ACCOUNTING, BANKING, INSURANCE .........cccooiiiiiiiicce,

AnekcaHaptok T. H0., CemuHoxeHKo A. [1., besrybeHko K. I.
LMDPOBI TEXHONOTIT AK CKNALOBA MOJATKOBOIrO AAMIHICTPYBAHHA AIAIBHOCTI
PE/TOKOBAHUX MIAMPUEMCTB B YKPATHI ...t

CEKLLIA 6. BYXTANTTEPCbKWUW OBJTIK, AHAJI3 TA AYAUT
SECTION 6. ACCOUNTING, ANALYSIS AND AUDIT .....oooiiiiiiiiece e

lotbko H. M., MasanwunHeub H. J1.

LUMOPOBI3ALIA BYXTANTEPCHKOIO OBAIKY AK YYHHUMK NMIABUILLEHHA EGEKTUBHOCTI
YMPAB/IIHHA NIANPUEMCTBOM B  YMOBAX  COUIA/TbHO-EKOHOMIYHMX
TPAHCDOOPMALLI ...,

CERUIA 7. MEHEOXMEHT, MAPKETUHT, MIANPUEMHULTBO TA TOPTIB/IA
SECTION 7. MANAGEMENT, MARKETING, ENTREPRENEURSHIP AND TRADE...................

Onekcenuyk K. €.
®OPMYBAHHA BPEHAY AYAIOBI3YA/IbHOIO T[MPOEKTY B YMOBAX CYYACHOIO
IMELLTAPIIHKY L.ttt ettt ettt s et e e et e e st e eneenneeaeeneeas

11

11

15

15

19

19

23

23

26

26

29



36ipHuK Te3 aonosigen MixxHapoAHOT HayKOBO-NPaKTUYHOT KOHbepeH LT
“Hayka, ocBiTa Ta cycnisibCTBO: iHHOBAL{IAHUA PO3BUTOK Y
KOHTEKCTi UMPPOBMX i COLiaIbHO-eKOHOMIYHUX TPaHchopmalLliin”

OCBITA (OOLUKINIbHA, NOYATKOBA OCBITA,

CERLIA 2 CEPEAIHA, NPODECIAHA TA CNELIANBHA OCBITA)
SECTION 2 EDUCATION (PRESCHOOL, PRIMARY, SECONDARY,
VOCATIONAL AND SPECIAL EDUCATION)
YOK 378.147
Feshchuk A.
lecturer

Department of English for Engineering No 2
National Technical University of Ukraine
“Igor Sikorsky Kyiv Polytechnic Institute”

ORCID ID: https//orcid.org/0000-0003-3683-099X
Halatsyn K.

Candidate of Pedagogical Sciences, Associate Professor
Department of English for Engineering No 2
National Technical University of Ukraine
“Igor Sikorsky Kyiv Polytechnic Institute”

ORCID ID: https//orcid.org/0000-0003-3297-8284

INTEGRATING GOOGLE CLASSROOM IN ESP COURSE MANAGEMENT:
ENHANCING AUTONOMY AND BLENDED LEARNING

Traditionally, ESP courses have relied on in-person classroom instruction,
physical handouts, and asynchronous communication via email or bulletin boards.
While functional, these methods present challenges in terms of efficiency,
monitoring, and student engagement. In blended and autonomous learning
contexts, students are expected to access materials, complete assignments, and
interact with peers and teachers independently, making structured digital
platforms increasingly important.

Google Classroom offers a comprehensive solution for ESP course
management. It enables teachers to organize materials, assign tasks, provide
feedback, and track student’s progress in a single digital environment. Importantly,
it supports blended learning by integrating synchronous and asynchronous
activities and fosters autonomous learning through accessible resources and
transparent expectations.

ESP instruction is grounded in the principle that language learning should meet
the specific communicative needs of learners within their professional domains.
For example, engineering students must master technical reports, lab
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documentation, and project proposals, while tourism students focus on brochures,
itineraries, and service dialogues.

Effective ESP courses balance language competence, disciplinary knowledge,
and professional skills, requiring teachers to carefully plan learning outcomes,
materials, and assessment strategies. Digital platforms such as Google Classroom
allow the integration of these elements in a coherent, accessible format.

Learner autonomy refers to the capacity of students to take charge of their own
learning, including goal setting, resource management, self-monitoring, and
reflection [1]. Autonomous learners are better equipped to adapt ESP knowledge
to professional contexts, as they engage with authentic materials, self-assess their
progress, and take initiative in collaborative projects.

Digital platforms support autonomy by offering structured access to resources,
deadlines, and interactive activities. Google Classroom, for instance, allows
students to view all materials and assignments in advance, manage their
submission schedules, and track their own progress. This transparency fosters self-
directed learning while still providing guidance from the teacher.

Google Classroom offers multiple functionalities that make it ideal for ESP
course organization. The Class Stream functions as a communication hub, where
teachers post announcements, deadlines, and updates. In ESP contexts, teachers
can use this feature to inform students about upcoming assignments, share
professional resources such as articles or videos, and remind students of deadlines
for submitting technical documents or presentations. This centralized
communication reduces email clutter and ensures that students can access all
relevant information in one place.

Assignments can be created, distributed, and collected digitally. Teachers can
set deadlines, attach multiple resources (PDFs, Google Docs, Slides, external links),
and use rubrics for consistent assessment. For ESP, assignments may include genre-
specific tasks such as technical reports, business emails, or lab documentation, with
structured templates to guide students’ work.

Feedback is another key feature. Teachers can provide comments directly
within the platform or attach documents with notes. Rubrics ensure transparent
grading and help students understand expectations. Real-time feedback facilitates
iterative improvement and encourages professional writing habits.

Collaboration is also supported through integration with Google Docs, Sheets,
and Slides. Students can work on group projects, co-author documents, and review
each other’s work. Peer interaction is critical for developing both language and
teamwork skills essential in professional settings.

Finally, teachers can monitor assignment completion, submission timestamps,
and grading status. While Google Classroom does not automatically track active
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learning, combining it with engagement analytics from linked tools, such as Google
Forms quizzes or document revision history, allows teachers to identify students
who may need additional support.

ESP courses benefit from modular organization aligned with professional topics.
Google Classroom facilitates this by allowing teachers to structure the course into
units or topics, each containing learning objectives, reading materials, multimedia
resources, assignments, and discussion prompts or quizzes. For example, one
module might focus on technical reports, emphasizing engineering lexis and report
structure, where students use assignment templates and collaborative Google
Docs to produce draft reports. Another module could cover professional emails,
focusing on etiquette, clarity, and tone, with peer review tasks to compose
effective professional correspondence. Additional modules might address
presentation skills, oral communication, and visual aids, or case studies requiring
problem-solving and technical analysis.

Google Classroom also encourages self-directed learning. Transparent
deadlines and accessible resources allow students to plan their work and monitor
progress. Embedded quizzes or checklists enable self-assessment, while flexible
access supports learners who balance study with professional or personal
responsibilities.

Student engagement is enhanced not only in terms of language acquisition but
also professional responsibility. Google Classroom enables timely and structured
feedback, facilitates peer collaboration on authentic tasks, and integrates
multimedia content to maintain interest. For instance, engineering students can
collaboratively work on real-life case studies, receive teacher comments, and revise
their work before submission, simulating workplace processes.

Compared to traditional course management, Google Classroom offers several
advantages. While conventional methods rely on physical handouts, email, or
bulletin boards, digital organization centralizes resources in a single platform,
ensuring easy access and version control. Assignment submission is more efficient,
with timestamped digital submissions and automated reminders. Feedback is more
actionable, as inline comments and rubrics provide immediate guidance.
Collaboration is enhanced through real-time co-authoring, replicating professional
teamwork practices. Engagement monitoring is improved through analytics,
allowing data-driven interventions. Lastly, Google Classroom supports flexibility
through blended and asynchronous access, which promotes self-directed learning
and accommodates diverse student schedules.

To successfully integrate Google Classroom into ESP courses, teachers should
plan course structure in thematic modules aligned with learning objectives.
Assignments should be designed with clear instructions, deadlines, and rubric-
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based assessment. Resources should include authentic materials such as discipline-
specific articles, videos, and templates. Teachers should facilitate peer
collaboration and provide timely feedback to guide iterative improvement.
Monitoring student engagement and providing targeted support ensures that all
learners remain accountable and motivated. Integrating synchronous discussions
or virtual office hours can complement asynchronous activities, creating a balanced
blended learning environment.

Despite its benefits, implementing Google Classroom in ESP courses presents
challenges. Unequal participation may arise in group tasks, but teachers can use
version history to track contributions and assign rotating roles. Limited digital skills
among students can be addressed through tutorials, paired learning, and step-by-
step guidance. Students may over-rely on teacher feedback rather than engaging
in peer review; clear instructions and structured peer-feedback stages can mitigate
this. Balancing language accuracy with content understanding is essential, requiring
rubrics that emphasize both linguistic and disciplinary criteria. Finally, connectivity
or device access issues can be managed by scheduling lab sessions or allowing
offline work with later synchronization.

Integrating Google Classroom into ESP courses enhances both pedagogical
efficiency and learning outcomes. It streamlines course management, supports
autonomous learning, promotes professional responsibility, and fosters
engagement through authentic, collaborative tasks. Students gain experience in
digital literacy and professional communication, which are essential skills in their
respective fields. For teachers, Google Classroom provides structured tools for
monitoring progress, delivering feedback, and managing blended learning
environments.

Google Classroom represents a powerful tool for ESP course management,
integrating material organization, assignment tracking, feedback provision, and
collaborative learning into a single platform. By fostering autonomy, engagement,
and professional responsibility, it addresses key challenges in ESP instruction while
supporting blended and self-directed learning. Its effective use requires thoughtful
course design, structured assignments, and active teachers facilitation. When
applied strategically, Google Classroom transforms ESP teaching and learning,
preparing students not only to master language skills but also to navigate
professional communication environments confidently and independently.
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