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INTEGRATING GOOGLE CLASSROOM IN ESP COURSE MANAGEMENT: 
ENHANCING AUTONOMY AND BLENDED LEARNING 

 
Traditionally, ESP courses have relied on in-person classroom instruction, 

physical handouts, and asynchronous communication via email or bulletin boards. 
While functional, these methods present challenges in terms of efficiency, 
monitoring, and student engagement. In blended and autonomous learning 
contexts, students are expected to access materials, complete assignments, and 
interact with peers and teachers independently, making structured digital 
platforms increasingly important. 

Google Classroom offers a comprehensive solution for ESP course 
management. It enables teachers to organize materials, assign tasks, provide 
feedback, and track student’s progress in a single digital environment. Importantly, 
it supports blended learning by integrating synchronous and asynchronous 
activities and fosters autonomous learning through accessible resources and 
transparent expectations. 

ESP instruction is grounded in the principle that language learning should meet 
the specific communicative needs of learners within their professional domains. 
For example, engineering students must master technical reports, lab 
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documentation, and project proposals, while tourism students focus on brochures, 
itineraries, and service dialogues. 

Effective ESP courses balance language competence, disciplinary knowledge, 
and professional skills, requiring teachers to carefully plan learning outcomes, 
materials, and assessment strategies. Digital platforms such as Google Classroom 
allow the integration of these elements in a coherent, accessible format. 

Learner autonomy refers to the capacity of students to take charge of their own 
learning, including goal setting, resource management, self-monitoring, and 
reflection [1]. Autonomous learners are better equipped to adapt ESP knowledge 
to professional contexts, as they engage with authentic materials, self-assess their 
progress, and take initiative in collaborative projects. 

Digital platforms support autonomy by offering structured access to resources, 
deadlines, and interactive activities. Google Classroom, for instance, allows 
students to view all materials and assignments in advance, manage their 
submission schedules, and track their own progress. This transparency fosters self-
directed learning while still providing guidance from the teacher. 

Google Classroom offers multiple functionalities that make it ideal for ESP 
course organization. The Class Stream functions as a communication hub, where 
teachers post announcements, deadlines, and updates. In ESP contexts, teachers 
can use this feature to inform students about upcoming assignments, share 
professional resources such as articles or videos, and remind students of deadlines 
for submitting technical documents or presentations. This centralized 
communication reduces email clutter and ensures that students can access all 
relevant information in one place. 

Assignments can be created, distributed, and collected digitally. Teachers can 
set deadlines, attach multiple resources (PDFs, Google Docs, Slides, external links), 
and use rubrics for consistent assessment. For ESP, assignments may include genre-
specific tasks such as technical reports, business emails, or lab documentation, with 
structured templates to guide students’ work. 

Feedback is another key feature. Teachers can provide comments directly 
within the platform or attach documents with notes. Rubrics ensure transparent 
grading and help students understand expectations. Real-time feedback facilitates 
iterative improvement and encourages professional writing habits. 

Collaboration is also supported through integration with Google Docs, Sheets, 
and Slides. Students can work on group projects, co-author documents, and review 
each other’s work. Peer interaction is critical for developing both language and 
teamwork skills essential in professional settings. 

Finally, teachers can monitor assignment completion, submission timestamps, 
and grading status. While Google Classroom does not automatically track active 
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learning, combining it with engagement analytics from linked tools, such as Google 
Forms quizzes or document revision history, allows teachers to identify students 
who may need additional support. 

ESP courses benefit from modular organization aligned with professional topics. 
Google Classroom facilitates this by allowing teachers to structure the course into 
units or topics, each containing learning objectives, reading materials, multimedia 
resources, assignments, and discussion prompts or quizzes. For example, one 
module might focus on technical reports, emphasizing engineering lexis and report 
structure, where students use assignment templates and collaborative Google 
Docs to produce draft reports. Another module could cover professional emails, 
focusing on etiquette, clarity, and tone, with peer review tasks to compose 
effective professional correspondence. Additional modules might address 
presentation skills, oral communication, and visual aids, or case studies requiring 
problem-solving and technical analysis. 

Google Classroom also encourages self-directed learning. Transparent 
deadlines and accessible resources allow students to plan their work and monitor 
progress. Embedded quizzes or checklists enable self-assessment, while flexible 
access supports learners who balance study with professional or personal 
responsibilities. 

Student engagement is enhanced not only in terms of language acquisition but 
also professional responsibility. Google Classroom enables timely and structured 
feedback, facilitates peer collaboration on authentic tasks, and integrates 
multimedia content to maintain interest. For instance, engineering students can 
collaboratively work on real-life case studies, receive teacher comments, and revise 
their work before submission, simulating workplace processes. 

Compared to traditional course management, Google Classroom offers several 
advantages. While conventional methods rely on physical handouts, email, or 
bulletin boards, digital organization centralizes resources in a single platform, 
ensuring easy access and version control. Assignment submission is more efficient, 
with timestamped digital submissions and automated reminders. Feedback is more 
actionable, as inline comments and rubrics provide immediate guidance. 
Collaboration is enhanced through real-time co-authoring, replicating professional 
teamwork practices. Engagement monitoring is improved through analytics, 
allowing data-driven interventions. Lastly, Google Classroom supports flexibility 
through blended and asynchronous access, which promotes self-directed learning 
and accommodates diverse student schedules. 

To successfully integrate Google Classroom into ESP courses, teachers should 
plan course structure in thematic modules aligned with learning objectives. 
Assignments should be designed with clear instructions, deadlines, and rubric-
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based assessment. Resources should include authentic materials such as discipline-
specific articles, videos, and templates. Teachers should facilitate peer 
collaboration and provide timely feedback to guide iterative improvement. 
Monitoring student engagement and providing targeted support ensures that all 
learners remain accountable and motivated. Integrating synchronous discussions 
or virtual office hours can complement asynchronous activities, creating a balanced 
blended learning environment. 

Despite its benefits, implementing Google Classroom in ESP courses presents 
challenges. Unequal participation may arise in group tasks, but teachers can use 
version history to track contributions and assign rotating roles. Limited digital skills 
among students can be addressed through tutorials, paired learning, and step-by-
step guidance. Students may over-rely on teacher feedback rather than engaging 
in peer review; clear instructions and structured peer-feedback stages can mitigate 
this. Balancing language accuracy with content understanding is essential, requiring 
rubrics that emphasize both linguistic and disciplinary criteria. Finally, connectivity 
or device access issues can be managed by scheduling lab sessions or allowing 
offline work with later synchronization. 

Integrating Google Classroom into ESP courses enhances both pedagogical 
efficiency and learning outcomes. It streamlines course management, supports 
autonomous learning, promotes professional responsibility, and fosters 
engagement through authentic, collaborative tasks. Students gain experience in 
digital literacy and professional communication, which are essential skills in their 
respective fields. For teachers, Google Classroom provides structured tools for 
monitoring progress, delivering feedback, and managing blended learning 
environments. 

Google Classroom represents a powerful tool for ESP course management, 
integrating material organization, assignment tracking, feedback provision, and 
collaborative learning into a single platform. By fostering autonomy, engagement, 
and professional responsibility, it addresses key challenges in ESP instruction while 
supporting blended and self-directed learning. Its effective use requires thoughtful 
course design, structured assignments, and active teachers facilitation. When 
applied strategically, Google Classroom transforms ESP teaching and learning, 
preparing students not only to master language skills but also to navigate 
professional communication environments confidently and independently. 
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