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BALANCING PARTICIPATION IN FOREIGN LANGUAGE
CLASSES WITH THE COMMUNICATIVE APPROACH:
ADDRESSING DOMINANCE AND PASSIVITY

Abstract. The communicative approach is widely recognized as one of the
most effective methods for ESL training, enhancing both individual learner
autonomy and group interaction skills through discussions, role-playing, and
collaborative projects. This method encourages learners to set personal goals, make
decisions, and self-regulate, promoting independent and critical thinking, thus
supporting both language acquisition and personal development. Despite its
advantages, the communicative approach poses challenges, particularly in managing
uneven participation where dominant students overshadow their introverted peers,
affecting class atmosphere and communicative competence. This study aims to
investigate and address these challenges by identifying effective strategies to balance
participation, creating a more inclusive and supportive learning environment.

A comprehensive literature analysis was conducted to understand the reasons
behind dominant and passive behaviours, their impact on class dynamics, and
strategies to address them. Key findings suggest that confidence levels, prior
educational experiences, and personality traits significantly influence student
behaviour. Effective strategies identified include structured group activities with role
assignments, mutual support agreements, regularly changing group compositions, and
clear criteria for oral comments. These strategies aim to mitigate the dominance of
active students while encouraging contributions from quieter members, fostering a
collaborative learning environment.
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Data were collected through systematic observations and surveys in ESP
classes at the National Technical University of Ukraine. Statistical analyses assessed
changes in student engagement, revealing a more balanced participation rate by the
end of the study. The results demonstrate the effectiveness of the implemented
strategies in enhancing educational outcomes and improving class dynamics.
Despite research limitations, this study contributes to the ongoing discourse on
effective ESL training practices, offering practical solutions for educators to manage
diverse classroom dynamics.

Keywords: ESL, students, communicative approach, passive students,
dominating learners, strategies.

Kopuuubka IOais AnaToJiiBHA KaHAUAAT NEAaroriyHUX HayK, JTOLEHT
kadpenpu AMI'C, HaunionanbHuil TexHIyHUN yHiBepcuTeT Ykpainu "KuiBcbkuit
noyiiTexHiyHU 1HCTUTYT iMeH1 Irops Cikopcekoro", mpocn. bepecreiicbkuid, 37,

M, Kuis, 03056, https://orcid.org/0000-0002-4781-0807

laiinenxko Hais OuekciiBHa kaHauaatr (UIOJIOTIYHUX HAYK, JOIEHT
kapeapu AMI'C, HarmionanpHuii TeXHIYHMM YHiBepcuTeT Ykpainu "KuiBcbkuit
nositexHiyHu 1HCTUTYT iMeHi Irops Cikopcekoro", mpocn. bepecreiichkuii, 37,
M, Kuis, 03056, https://orcid.org/0000-0002-4063-525X

BAJIAHCYBAHHA AKTUBHOCTI HA 3AHATTSIX 3 IHO3EMHOI
MOBMU 3 BUKOPUCTAHHAM KOMYHIKATUBHOI'O NIAXOAY:
HOJOJIAHHA IOMIHYBAHHSA TA ITACUBHOCTI

AHoTtamiss. KoMyHIKaTUBHUN MiAXiJA UIMPOKO BU3HAHUUA OJHUM 13
HaliePEeKTUBHIIIUX METO/1IB HABYaHHS aHTJChKOi MOBHU sik pyroi (ESL), ockinbku
BIH CIIpUSi€ PO3BUTKY ABTOHOMIi YYHIB 1 HaBHYOK TIPYNOBOi B3a€EMOJII yepe3
JIMCKYCI1i, POJIbOBI IrpH Ta CHIJIbHI NpoekTu. Lleit MeToa 3a0xouye y4HIB CTaBUTHU
ocoOMCTI MM, MNpUAMaTH PIIICHHS Ta CaMOPETYJIOBATUCS, CTUMYJIIOIOUN
He3aJIe)KHE 1 KPUTUYHE MUCIICHHS, TUM CaMUM CIIPUSIOUU K 3aCBOEHHIO MOBH, TaK
1 ocoOucTicHOMy po3BUTKY. He3Bakaroun Ha CBOi mepeBard, KOMYHIKaTHBHUN
MiIXiJT CTaBUTh TI€BHI BHUKIMKKA JUIS BHUKJIQJadviB, 30Kpema IpolieMy
He30aJIaHCOBaHOI 3aJIy4eHOCTi, KOJM JOMIHYIOYl CTYJEHTH 3aThbMapIOIOTh CBOIX
IHTPOBEPTHUX OJHOJIITKIB, 110 BIUITMBAE Ha atMocdepy B Kiaci Ta €peKTUBHICTh
HaBYaJBHOTO Mporiecy. Lle mociimkeHHs Mae Ha METi BUBYUTH Ta 3alpPOTIOHYBAaTH
pIllICHHST TOJOJIAHHS WX MPoOJieM, BU3HAYMBINKM €(EKTUBHI CTpaTerii s
30aJlaHCYBaHHs 3JIy4€HOCTI CTYACHTIB JI0 HaBYAJIbHOI AISUIBHOCTI Ta CTBOPEHHS
OUTBII 1HKJIFO3UBHOTO HAaBYAJIBHOTO CEPEIOBUIIIA.

byno mpoBeneHO aHamni3 akTyallbHOI JITEpaTypu AJIA PO3YMIHHS MPUYHMH
JOMIHYIOYOi Ta MAacUBHOI MOBEIIHKM, IXHBOT'O BIUIMBY Ha AMHAMIKY KJacy Ta
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cTpateriii ix nogosnaHHs. OCHOBHI BUCHOBKH CBIT4aTh, II0 PIBEHb BIIEBHEHOCTI,
nonepenHid HaBYAJIbHUM JOCBIA 1 PUCH XapakTepy 3HAYHO BIUIMBAIOTH Ha
MOBEJIIHKY CTyACeHTIB. EeKkTuBHI cTpaTerii BKIOUYAOTh CTPYKTYPOBaHI TPYIOBI
3aHATTS 3 IPU3HAYCHHSAM POJICH, YyTOIU PO B3aEMHY MIATPUMKY, PETYIISIPHY 3MiHY
CKJIaJly TPYII 1 YiTKI KpuTepii ;s yecHuX Bignosigen. L{i crparerii cipsmMoBaHi Ha
MOM'SIKIIIEHHS JTIOMIHYBaHHSI aKTHBHUX CTYJEHTIB, 3a0XOUyIOYM BHECKH OLUIbII
MACUBHUX yYaCHUKIB.

Hani Oynu 310paHi 4epe3 CUCTeMAaTH4YHI CIIOCTEPEKEHHS Ta ONMUTYBAaHHA y
knacax ESP y HanionaibHOMY T€XHIYHOMY YHIBepcHUTETI YKpainu. CTaTucTuyHun
aHali3 OLIIHMB 3MIHM B 3aJIyYEHOCTI1 CTYAEHTIB, BUSBHUBIIM OUIbLI 30aJIaHCOBAHY
y4acThb JI0 3aBEpIIECHHS EKCIEPHUMEHTAIbHOIO BIPOBAKCHHA. Pesymbratu
JEMOHCTPYIOTh €(EKTHUBHICTh BUKOPUCTAHUX CTPATErid y MOKpAUIEHHI OCBITHIX
pe3yibTaTiB Ta JWMHaMIKM Kiacy. He3Bakaroun Ha TeBHI OOMEXEHHs, Le
JOCIIIJIKEHHSI POOUTh BHECOK Y MOTOYHY AMCKYCIIO 1010 €(EKTUBHUX MPAKTHK
HaByaHHs ESL, nponoHyrouM NpakTU4HI PIlICHHS Uil BUKIJIAIAYiB 3 YIpPaBIiHHS
JUHAMIKOIO KJIacy.

Kaw4oBi caoBa: ESL, cTyneHTH, KOMYHIKaTMBHUN TWIIXiJ, TaCUBHI
CTYJCHTH, JOMIHYIOU1 CTYJEHTI, CTpaTerii.

Problem Statement. The communicative approach is widely recognized as
one of the most effective methods for ESL training, primarily because it develops
foreign language proficiency by shaping both individual learner autonomy and
group interaction skills. This approach leverages a variety of teaching methods like
discussions, role-playing, and collaborative projects, which collectively provide
opportunities for students to learn from each other's insights improve their
communication skills and facilitate teamwork. The autonomy encouraged by this
method develops the students’ skills to set their personal learning goals, make
decisions, and self-regulate, stimulating independent and critical thinking. These
elements are essential since they ensure that the learning process supports not just
the process of a foreign language acquisition but also personal and social
development within an educational context.

However, despite all the advantages, the communicative approach presents
for educators a range of challenges that require proper management. Among them is
the uneven participation: where dominating students often actively engage in
discussions and overshadow their more introverted or passive peers. The ability of
an instructor to balance this activity within the group is crucial, as it affects not only
the class atmosphere but also the overall development of communicative
competence. It is noteworthy that activity levels among students, both 'strong’ and
'weak,' can vary greatly, with some actively participating and others remaining
detached, regardless of their actual language proficiency. This lack of correlation
between language level and class dominance means that even students with limited
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vocabulary and frequent grammatical errors can assert control over discussions,
while their more proficient classmates might hesitate to contribute or take initiative.
Therefore, selecting training methods, strategies and tools for students, who vary
both in their language proficiency and in level of engagement, is a significant
challenge.

Analysis of Recent Research and Publications. Addressing the issue of
managing the dynamics of dominating and passive students within a group has
always been in focus of educators since it is essential to creating a productive and
supportive class environment. Having summarised the recent research findings, we
are able to outline the following three main tasks for an instructor in addressing the
class participation issues:

1: to analyse the reasons behind the dominance or passivity. Recent studies
suggest that these behaviours may stem from varying levels of confidence and prior
educational experiences. For instance, a range of studies indicates that dominating
students often have previous positive learning experiences, which boost their
confidence, whereas passive students may have faced educational setbacks that
inhibit their classroom engagement [1; 11; 14].

2: to address the problems caused by such behaviours. Dominating students
can sometimes stifle the contributions of others, leading to an imbalance in class
participation. Conversely, the passivity of certain students can contribute to a lack
of diverse perspectives in discussions. A 2020 paper by Fabbri, aligning with the
findings of Sage in 2022 and Sayegh and Rigopoulos in 2023, highlights the
effectiveness of structured group activities that assign roles to each student, ensuring
that all voices are heard and valued [4; 12; 13]. These activities not only mitigate the
overpowering influence of dominating students but also draw out contributions from
quieter members, enriching the learning experience for the whole group.

3: to establish an effective working environment for cultivating mutual support
among students. Research by Lin et al. (2021) demonstrates that creating small,
diverse working groups within the classroom can foster a sense of community and
support [14]. This approach encourages students to collaborate and support each
other's learning, helping to balance the dynamics between dominating and passive
students. Such an environment not only improves language skills but also enhances
interpersonal relationships among students, contributing to a more cohesive and
supportive learning atmosphere [3].

Together, these studies provide a foundation for educators to develop
strategies that effectively manage and integrate dominating and passive students in
foreign language group settings, ultimately enhancing educational outcomes for all
students involved.

It is important to note that a student's activity in class can be either
constructive or disruptive. For instance, a student's dominance in a group may
manifest through attempts to disrupt the lesson, striving to be the centre of attention
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at any cost, or unwillingness to allow others to speak. The reasons for such
dominating behaviour include:
1. Extraversion as a personality trait. Extroverted students typically exhibit
certain characteristics such as:
o enthusiastically completing tasks set by the teacher;
o a desire to express their viewpoints, often interrupting others including
the teacher;
o good adaptation to any external conditions without getting distracted,
for example, by conversations of other student groups during role-play preparations;
o effective group work, often taking on leadership or coordinator roles;
o a tendency to produce "effects,” enjoying being the centre of attention
or performing tasks that involve talking about themselves;
o abstract expression;
initiative and creativity;
frequent questioning and clarification of tasks;
ignoring or poorly performing written tasks;
inability to perform repetitive tasks;
quick incorporation of new words and expressions into speech;
fearlessness in making mistakes;
o poor grammar knowledge, speaking fluently but using grammatical
structures incorrectly;
o poor test results due to inattentiveness;
o preference for a fast-paced lesson but often being restless [5; 6].
2. Desire for instructor’s approval. This desire can stem from the student's
psychological type. It may also be linked to the necessity to pass a course or earn
extra points, which are significant under the current point-rating system. Even
students with a low level of foreign language proficiency may seek to draw the
instructor’s attention to earn these crucial points [7].
3. Desire to win authority and attention in the group. The drive to attract
attention can often be a primary behavioural motive. When this desire exceeds
reasonable limits, it can lead to conflict behaviour, pushing educational goals to the
background for the student [5; 7].
Conversely, the reasons for students' passivity may be:
1. Introversion as a personality trait. Introverted students are characterised by
the following behaviours:
o They are slow to complete tasks set by the teacher.
o They wait for the teacher to notice them and initiate interaction.
o They adapt poorly to external conditions, with surrounding noise
hindering their task performance.
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o They are passive in group tasks and are not inclined to voice their
opinions during discussions.

o Their speech is typically precise and to the point.

o They show little initiative but are meticulous in recording and
completing individual and writing assignments.

o They prefer routine exercises and carefully study and analyse new
vocabulary before using it in speech.
o They fear making mistakes and often write down their oral answers

first.

o Generally, they have a good grasp of grammar and take its study
seriously.

o They enjoy writing tests and often produce commendable results.

o Their work pace is relatively slow, but they are patient and
focused [5; 6; 10].
2. Insufficient preparation for classes. Even if nominally “strong" students are
not fully prepared for a lesson, they prefer to remain silent and try to be
inconspicuous. Unfortunately, some adopt this as a systematic approach, leading to
a passive stance in practical foreign language sessions [2; 8].
3. Previous negative experiences. Some students may have been subjected to
severe criticism by teachers or peers in the past. The fear of making mistakes or
appearing foolish inhibits their active participation in the learning process [2; 8; 9].
4. Lack of motivation. Various factors can cause a lack of motivation,
including a shortage of praise from teachers (not all teachers are quick to encourage
or commend, which ultimately leads to a loss of trust and the development of
wariness), uninteresting lesson topics, and personal characteristics of the student
[2; 7; 9].
These factors illustrate the complex interplay of personality, previous
experiences, and situational factors in shaping student behaviour, highlighting the
need for tailored educational approaches to engage all learners effectively.
The aim of the current study is to investigate and address the challenges
associated with balancing participation in English as a Second Language (ESL)
classes that employ the communicative approach. Specifically, it seeks to identify
effective strategies for managing the dynamics between dominating and passive
students to create a more inclusive and supportive learning environment. By
analysing recent research, developing adequate strategies and implementing them in
practice, the authors aim to enhance both individual learner autonomy and group
interaction skills, ultimately improving overall educational outcomes and fostering
a productive classroom atmosphere for all students. Despite the limitations of the
conducted research, this endeavour represents an earnest attempt to contribute to the
ongoing discourse on the relevant training practices.
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The aim of this study is to investigate and address the challenges of balancing
participation in English as a Second Language (ESL) classes that use the
communicative approach. It seeks to identify effective strategies for managing the
dynamics between dominating and passive students, thereby creating a more
inclusive and supportive learning environment. By analysing recent research,
developing appropriate strategies, and implementing them in practice, the authors
aim to find solutions that enhance both individual learner autonomy and group
interaction skills, thereby improving educational outcomes and fostering a
productive class atmosphere for all students. Despite the limitations of the research,
this endeavour represents a sincere effort to contribute to the ongoing discourse on
effective ESL training practices.

Methods. A comprehensive review of recent research and publications was
conducted to identify effective strategies for managing classroom dynamics and
promoting equitable participation. Key findings from the literature and authors’
practical experience were used to develop the strategies and principles. Data on
student participation were collected through systematic observations conducted
during each class session. Observers recorded the frequency and nature of
interactions, noting instances of dominance and passivity. In addition to
observational data, student feedback was collected through surveys to gauge changes
in their perceptions of class dynamics. Statistical analyses were performed to assess
the significance of changes in engagement levels and to evaluate the impact of the
implemented strategies. Informed consent was obtained from all participants,
ensuring their voluntary involvement in the study. The study was conducted in
accordance with the ethical guidelines of the National Technical University of
Ukraine "lgor Sikorsky Kyiv Polytechnic Institute."

Findings. As we have already outlined, the varying levels of student activity
present certain challenges in organising practical foreign language classes, which
require instructor’s timely intervention. It should be noted that the communicative
methods emphasis working in pairs and small groups. In this setup, an instructor
does not control every step but rather guides the activity and assists in case of
difficulties. Nevertheless, an instructor retains the role of a leader, as he or she sets
the goals of the lesson, selects tasks to achieve these goals, and monitors
performance.

One of the instructor’s tasks in monitoring is to identify problems related to
the levels of student activity. Let us outline the typical difficulties:

A dominating student may monopolise the group discussion. This situation
can be comfortable for those who, for various reasons, are reluctant to express their
opinion or tend to limit themselves to brief, formal comments.

An active participant in the discussion may attempt to go beyond the assigned
task, which often leads to not fully achieving the initially set goals of the lesson or
failing to achieve them altogether.
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