via self-directed projects as a kind of home assignment. Projects have to become one
of the main components in any program.

We hope that our general framework and some guidelines for working over
projects as a kind of home assignment will act as a catalyst to trigger further ideas for
lecturers to focus more on creating challenging and meaningful activities for students
in the classroom and outside the classroom.

References:

1. JInukiBcbka I.M. InHoOBariiin1 nemaroriuyni Texuonorii / I.M./InukiBcbka. — Kuis:
AxanemBunasn, 2004. — 352 c.

2. Kovalska N .Self-directed projects / N.Kovalska, N.Prisyazhnyuk //Matepianu IV
MIXKHApOJHOT HAYKOBO-NPAKTUYHOI KOH(pepeHlii «CydacHl TEHJAEHUIi BUKIIAJIaHHSI
1HO3eMHUX MOB Yy BHIIIM IIKOJI: TeXHOJOTrii HaBuaHHs». — 2012 p . — KiHTVYY

«KIII». - C. 67-70.

USING SOCIAL NETWORK IN THE ENGLISH LANGUAGE TEACHING

H.I. Pacmezacea
BUKTIA0AY Kageopu meopii, npakmuxuy ma nepexiady aHeaiticbKoi Mosu

Hayionanvnuii mexniunuti ynisepcumem Ykpainu « KI1I»

Social networks provide rich opportunities to use English in a targeted and
purposeful way. All social networks that exist nowadays may be used as powerful
means of authentic communication in foreign language teaching. On a par with an
ordinary type of social network like Facebook and Bebo a private, closed social
network may be created by English teachers for use as a class and represent a new
way of teaching English in particular. Creating such a network can be very practical
in language teaching and be used as a supplementary means of guiding students in
language learning with focus on multiple opportunities for communication in English

and closed cooperation and interaction between teachers and their students.
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In view of this, the aim of the article is to ascertain the role and importance of
private, closed social networks that may be used in the English language teaching as a
new approach to modern language teaching methodology.

The research has been carried out on the basis of a private, closed social
network creation and its implementation in the process of teaching fist-year students
at NTUU, future technical translators of the English language.

To fulfill the research we have made a unique social network with thirty first-
year students joined in it, who have been divided into two separate groups, enabling
them to interact and communicate with all the network members, but closely
cooperate only with the members of a definite group. The students were ensured not
only to exchange ideas, experiences of language learning, but also interact with their
teacher and group mates: send messages, share files, submit their homework
assignments electronically, check their current schedule, latest news and
notifications, be aware of their homework assignments, grades and comments that the
teacher makes to them, altogether creating a common language learning space, that is
the core idea of using the private, closed network in language teaching.

Furthermore, we have analyzed the main principle of the private, closed
network functioning in a class and the effectiveness of its implementation in the
process of teaching English and have obtained the following results.

Firstly, the private network unlike ordinary social network proved to have no
risks inherent in sharing and collaborating online that go beyond viruses, worms, and
identity theft, and students get educated on Internet safety with limited risk and
access by other people to the closed network, which is intended for storing personal
data and files of its members.

Secondly, the private network enables both students and their teacher to
proceed cooperating after scheduled classes providing a wide range of feedback:
writing messages in order to ask or clarify something, submitting their homework
assignments in the form of any type of computer file, including text, graphics, sound,
or video, checking their homework and grades boards, being aware of the latest news

and notifications, having online classes if necessary. That is why, the feedback that
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was chosen on the private network has proved to be effective and efficient in
language learning, focusing on the communication, which concerned the tasks or
topics studied in the class, and encouraging learners’ attempts to communicate in
English, and use the language in written and oral forms. As a result it helped to build
first-year students confidence when communicating in English, as well as provided
the opportunity for self-analysis and self-correction.

Thirdly, the closed network contributes to the close cooperation between
students being members of one network, who have been joined to their list of group
mates. Students are able not only participate in the discussions, or engage individual
members, who share common interest and ideas, but also work together on given
projects, provided that they use only English for communication.

What is more, the private, closed network serves as a data and files storage,
enabling students to submit various tasks electronically, and their teacher to check
them and leave the comments online. Each student is ensured to have his/her
portfolio that represents a systematic collection of students’ works over a definite
period of time. It demonstrates learners' progress and is regularly evaluated by the
teacher.

Apart from this, the private network has proved to be an indispensable
organizer letting students know about the upcoming class events and deadlines, and
online grades register, that reflects students’ marks for various activities and tasks,
making it possible for the first-year students as well as their parents to be aware of
strong and weak points that students possess in the process of studying English.

We have come to the conclusion that private, closed networks can be used to
positive effects in countless ways in teaching and learning English, serving as a
special teaching tool, that ensures close cooperation and interaction between students
as network members and their teacher.
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®PENMOBA OPT'AHIZAIIIS IHIIOMOBHOI JIEKCUKH IS
HABYAHHS CTYJAEHTIB TEXHIYHUX COEIIAJIBHOCTEHN

H.C. Caenko
npocghecop, KaHouoam neoda2ociuHux Hayx,

Hayionanvnui mexniunuu ynisepcumem Ykpainu « KI1D»

@®peiiMOB1 TEXHOJIOT1T BCE YaCTIillleé BUKOPUCTOBYIOTHCS SIK OAMH 3 HAMOLIBII
e¢(EeKTUBHUX CIIOCOOIB TMpE3eHTallli TEPMIHOJIOTIYHUX JIGKCHYHUX  OJIMHUIIb,
PO3KPUTTS iX 3HAYEHHsI Ta LIIOCTpalii peasbHOro Bukopuctanus B MoBi (O.B.Uypcin,
[.LA.I'pomoBa, A.P.Jl)xurapxaHoB Ta iH.). ABTOPCTBO Teopii Ppeiimy sK iepapxigHOi
CTPYKTYPH IS TIPEACTABJICHHS 3HAHb PO MEBHY CTEPCOTHUITHY CUTYAIII0 HAJIC)KHUTh
aMmepuKaHcbkuM JiHTBicTaM M.Mincekomy, U.dimnmmopy, P.Illenky. 3HauHy yBary
BUBYCHHIO JaHOI TeOpil MPUIUISINA CHEIaJIiCTU B Taidy3l IITYYHOTO 1HTEJICKTY
(P.AGenbcon, P.Ilenk, J[.IlocmenoB). MoxmuBocTi (peiiMoBOro miAXoay B
METOUIIl HaBYaHHS 1HO3EMHMX MOB BHMBYaIM pociiickki BueHi €.€. Cokoona,
[.I. Xaneea, O.B. I'ycensnikoBa, H.I. AnmazoBa, FO.A. Maninina, IL.B.I1apmuH,
A.H.Jlatumesa, I'.A. Tropina, T.b.MexoBa Ta iH.

Opranizaiiisi JEKCUHYHOTO MaTepialy B HAaBUAJBHUX LUIAX y BUIIISAL Ppeiimy
3a0e3mnedye TO€AHAHHS JIHTBICTHYHUX 3HAaHb, TOOTO 3HAYCHHS JIEKCEM, 1
EKCTPATIHTBICTUYHUX 3HaHb. TEpPMIHU MaTEpilali3ylOTh MOHSITTS 1 MPEACTaBISIOTH
1H(QOPMATUBHO 3HAUYILYy YACTUHY JIIHTBICTUYHOTO 3a0€3Me4YeHHS KOMYHIKaTUBHUX

notped cryaeHtiB. OCKUIBKM TEPMIHM BepOali3yroTh IUIy MPOrpaMy THII30BaHUX
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